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Introduction:
Education is the main factor for development of human beings 

through natural approach. Rehabilitation education refers to the 
streamlining of special education for the overall empowerment of 
persons with disabilities. Naturally, rehabilitation education is essential 
for the uplift of the persons with disabilities. Open learning approach 
has a great scope of social inclusion of the persons with disabilities. As 
India is the irst signatory of the UNCRPD, therefore certainly the study 
of the rehabilitation education in present times is essential to promote 
the service providers for greater interest of the persons with disabilities 
in India. 

Objectives:
a. To study rehabilitation education methods for assessment of the 

status of the persons with disabilities in India, 

 b. To study the provisions of the RCI Act 1992 for understanding 
community awareness for the same.

 c. To study certain provisions of the RPD Act 2016 for social 
mobilization of different stake holders. 

Methodology: Qualitative study method is applied for writing this 
seminar paper. 

Open learning and rehabilitation education are two major issues 
related to the empowerment of persons with disabilities in the third 
world countries in general and in India in particular. Rehabilitation 
itself is a multi-dimensional process in terms of social security for 
Persons with Disability (PWD). In India, the Rights of PWD Act 2016 
is considered as major guideline for protection of rights for specially 
abled. As per section 27 of the said act, it is clearly mentioned that 
the appropriate government and the local authority shall within their 
economic capacity and development, undertake services programmes 
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of rehabilitation, particularly in the areas of health, education and 
employment for all persons with disabilities. There is a great scope of 
open learning to ensure rehabilitation education for needy especially 
abled in India. Earlier, the government of India considered seven types 
of disability. But now, as per the section 2ZC of the RPWD Act 2016, there 
are 19 types of disability. Therefore, disability type wise rehabilitation is 
a great challenge for open learning mechanism. 

Open learning is the most popular approach of education in modern 
times for transforming the society. Education through open learning has 
been playing a major role in national and international levels. To meet 
the different issues of education, open and distance learning has a great 
scope for assessing the social components, which are crucial for the 
development of a civil society. Rehabilitation itself is a multi-dimensional 
concept of psychosocial transformation of status of an individual or a 
targeted group. Therefore, rehabilitation education refers to lessons 
of lifestyle, survey assessment and case study of the needy persons 
or identi ied group of individuals in an appropriate way. Naturally, 
rehabilitation education for persons with disabilities has no other 
alternatives. In this context, mention may be made that as per section 2 
(ZA) of the Rights of Persons with Disabilities Act 2016, ‘rehabilitation’ 
refers to a process aimed at enabling Persons with Disabilities 
(PWD) to attain and maintain optimal, physical, sensory, intellectual, 
psychological environmental or social function levels. Achieving the 
Education for All (EFA) target and Millennium Development Goals will 
be impossible without improving access to and quality of education for 
children with disabilities. It is a binding on Indian government as well, 
being a signatory to UNCRPD. 

 MHRD (2006) in its SSA framework clearly states, “SSA will ensure 
that every child with special needs, irrespective of the kind, category 
and degree of disability, is provided education in an appropriate 
environment. SSA will adopt zero rejection policy so that no child is 
left out of the education system. It will also support a wide range of 
approaches, options and strategies for education of children with special 
needs.” The advent of technology and open and distance learning could 
go a long way in widening accessibility to education for the majority 
of children and/or people with disabilities, lexibly so that the learning 
process can go on. These groups may be able to access materials from 
home, which is seen as the safest, least expensive as well as least 
restrictive environment. In line with these and other considerations, the 
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present paper tries to discuss issues and strategies needed with regard 
to education and rehabilitation of CWSN through ODL system. Once the 
support infrastructure is in place, distance learning may offer a viable 
and lexible alternative for teaching students with disabilities. 

India has made impressive economic gains in the last few decades 
and currently has the 4th largest economy in terms of purchasing power 
parity. Despite this improvement, more than 260 million people of 
India live in poverty. The reciprocity of poverty producing disability, 
and disability resulting in poverty creates unique challenges for the 
integrated education movement in India. This paper begins with a brief 
history of special education in India, including changes to government 
legislation and policy in the move towards more integrated educational 
provision. A number of strategies are presented to address the current 
challenges that Indian administrators and educators face in the move 
towards more integrated education.

 With the release of the Salamanca Statement in 1994 (UNESCO), 
a large number of developing countries started reformulating their 
policies to promote the inclusion of students with disabilities into 
mainstream schools. While a large number of developed countries 
(for example the USA, Canada and Australia) now have policies or laws 
promoting “inclusive education,” a number of developing countries 
continue to provide educational services to students with disabilities 
in “segregated” schools. Typically, inclusive education means, “that 
students with disabilities are served primarily in the general education 
settings, under the responsibility of [a] regular classroom teacher. When 
necessary and justi iable, students with disabilities may also receive 
some of their instruction in another setting, such as [a] resource room.” 
Historically, many educational systems have adopted an integrated 
education model as an interim approach in the move towards inclusive 
education. In the “integrated education” model “whenever possible, 
students with disabilities attend a regular school.” The emphasis, 
however, is upon the student to it into the system rather than the system 
to adapt to meet the educational needs of a student. In India, “integrated 
education” has been provided mainly to students with mild disabilities 
who are considered “easy” to include into regular school programmes. 
Students with severe disabilities, in a majority of cases, do not attend a 
school, or in rare cases, attend a special school.
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 Certainly, rehabilitation refers largely to special education. In India, 
rehabilitation for persons with disabilities is available in integrated 
education mode as well as inclusive education mode. It is clear 
that institution based rehabilitation education covers persons with 
disabilities categorically on the basis of degree of disability. Only mild 
and moderate person with disability can attain the goal of rehabilitation 
education in India. It should be mentioned that PWD means a person 
with long-term physical, mental, intellectual or sensory impairment, 
creating barriers in interaction which further hinders his/her full and 
effective participation in society equally with others. However, the RPD 
Act 2016 has classi ied persons with disabilities into two sections—
‘person with benchmark disability’ and ‘person with disability with 
high support needs.’ 

Rehabilitation education provides social security to persons 
with disabilities. Obviously, social security for persons with disability 
includes health, education, recreation and communication skills as well 
as overall recognition of the same.

 Different ministries in India administer various services for persons 
with disabilities. For example, while “integrated education” is the 
responsibility of Ministry of Human Resource Development, education 
in special schools is the responsibility of Ministry of Social Justice and 
Empowerment. This is just one example of the waste of already limited 
resources. India cannot afford to have such administrative arrangements. 
There is a need for streamlining administrative arrangements so that 
funds provided to different ministries for persons with disabilities can 
be used effectively. Most school educators in India are concerned that 
integration of students with disabilities would result in lowering school 
standards because these students will not be able to pass exams. This 
seems to be a genuine concern of the teachers, because it can in luence 
their promotion. Thus, it is necessary to establish an alternative system of 
examination for students with disabilities. Such an examination system 
is already in practice in the USA. For rehabilitation education in the 
USA, there is an alternative method of evaluation regarding institution-
based rehabilitation for persons with disabilities. Such methods cover 
capacity level of extensive communication skills. Students, in this 
system, are asked to do activities that demonstrate their abilities rather 
than disabilities. It is expected that teachers in India would feel more 
comfortable including students with disabilities in their classrooms 
if such a system existed. The majority of schools in India are poorly 
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designed and few are equipped to meet the unique needs of students 
with disabilities. The lack of disability-friendly transportation services 
and accessible buildings are considered by some to be far greater 
problems than social prejudice and negative attitudes. Both the Central 
and State governments will have to provide increased resources to this 
aspect of education to ensure successful implementation of integrated 
practices in schools.

 Indira Gandhi National Open University (IGNOU) has a history of 
successfully running courses for a larger number of students using 
the ODL mode. IGNOU, in association with Rehabilitation Council of 
India, is considering offering various courses to the trainers of children 
with disabilities, including teachers. It is expected that such training, 
accompanied with ongoing in-service training, would prove very 
useful for school educators. It would, however, be important that the 
practical aspects of implementing integrated education form a key part 
of any such course. People, including parents and school personnel, 
are largely unaware of the full intent of the recent legislation passed 
by the Indian Parliament. A large number of school personnel are also 
not aware of the funding available to include students with disabilities 
in regular schools. There are some evidences that those educators 
who are knowledgeable about the government policies and laws 
concerning integrated education, tend to have positive attitude towards 
implementing such programmes. There is also evidence that when 
parents are knowledgeable and supportive of integrated education, they 
tend to have a positive effect on school personnel (U. Sharma, 2001). 
Thus, unless people, especially the parents of children with disabilities 
and school personnel, are made knowledgeable about the various 
provisions enshrined in the Act, the commitment of the Central and 
State governments in providing integrated education shall go in vain. 
Although some attempts are being made to disseminate information 
about the Persons with Disabilities Act to parents, to government 
of icials, and to non-government organizations (B. L. Sharma, 2001), 
they have been extremely limited in coverage.

 There is also a greater need to have a National Resource Centre 
for Disabilities. Such a centre would work to collect, and disseminate 
information on various aspects of disability. The centre would provide 
information through various TV and radio programmes as well as 
through internet. The centre would also ful il the role of scrutinizing all 
mass communication programmes (TV, radio and even entertainment 
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programmes) to ensure that disability is not portrayed in a negative 
manner.

 The centre could also start documentary projects (for example, 
video programmes) that feature inclusion being implemented in 
different parts of India. Such programmes are likely to make a positive 
impact on the school educators who often believe that inclusion can 
work only in Western or developed countries. With an estimated 1,027 
million people, India is the world’s second most populated country. It 
has 17 percent of the global population and 20 percent of the world’s 
out-of-school children. Despite impressive gains in the last few decades, 
(11th largest industrial power, 4th largest economy in terms of purchasing 
power parity) India still has more than 260 million people living in 
poverty (Canadian International Development Agency [CIDA]. 2003). A 
large number of children with disabilities live in families with income 
signi icantly below the poverty level. According to Rao (1990), while 
disability causes poverty, it is also possible that in a country like India, 
poverty causes disability. The combination of poverty and disability 
results in a condition of “simultaneous deprivation.” According to 
Harriss-White (1996), this is a syndrome that sets up barriers to the 
participation of persons with disabilities in the normal routines and 
activities of the community, including regular schooling. Recently, the 
Ministry of Rural Development, Government of India, has allocated 3 
percent funds in poverty alleviation programmes targeting the families 
of children with disabilities (B.L. Sharma, 2001). However, motivating 
poor families, with all the associated costs to send their child to school, 
is proving to be a big challenge.

The custom of joint family and kinship provided an in-built 
mechanism to support such practices. According to rudimentary 
attempts to educate students with disabilities were made in India long 
before such attempts were made in Europe. He cites, for example, that 
specially adapted curricula was used 2000 years earlier as evidenced 
by children’s toys that were excavated in diggings at Taxila. Also, the 
ancient “gurukul” system of education that existed in India for centuries 
was sensitive to the unique cultural, social, and economic needs of 
the students and their families and imparted life skills education 
recognizing the potential within each student. Due to its shortcomings, 
the IEDC programme was revised in 1992. Under the revised scheme, 
100 percent assistance became available to schools involved in the 
“integration” of students with disabilities. Various non-government 
organizations are now fully funded to implement the programme. 
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According to the most recent estimates, the IEDC is being implemented 
in 26 States and Union Territories, serving more than 53,000 students 
enrolled in 14,905 schools (Ministry of Information and Broadcasting, 
2000). In this regard, Kerala has shown remarkable success. The IEDC 
programme is implemented in 4,487 schools in this state with 12,961 
children being served.
 In 1987, the Ministry of Human Resource Development (MHRD), 
in association with UNICEF and the National Council of Educational 
Research and Training (NCERT) developed the Project for Integrated 
Education for the Disabled (PIED). The aim of the project was to 
strengthen the IEDC plan (NCERT, 1987). Instead of con ining the 
programme to a particular institution or school, PIED adopted a 
“Composite Area Approach” that converted all regular schools within 
a speci ied area, referred to as a block, into integrated schools. These 
schools had to share resources such as specialized equipment, 
instructional materials and special education teachers. One key aspect 
of the project was the teacher-training component.
 The PWD Act required the Central, State and Union Territory 
Governments to ensure that all children with disabilities had access 
to a “free and appropriate” education until the age of 18 years. It also 
called upon these three tiers of Government to promote “integrated 
education.” The Act outlined a comprehensive education scheme to 
provide transportation facilities, remove architectural barriers, supply 
free books and other study materials, grant scholarships, restructure 
curriculum and modify the examinations system for the bene it of 
children with special needs. In order to expand educational opportunities 
for children with disabilities, the Central Government, in its last Five-
Year Plan (1997-2002), set aside 1,000 million rupees speci ically for 
the provision of integrated education. 

In true sense, disability is a condition not disease. Nowadays 
community based rehabilitation education covers different levels of 
skill development and employment. In India, open learning for the 
PWDs is comfortable in terms of activities of Indira Gandhi National 
Open University along with 14 State Open Universities. Open learning 
covers the means of all services and innovations relating to information 
and communication, telecom services, web based services, electronic 
and prints services, digital and virtual services. The scenario of Open 
Learning and rehabilitation education under the aegis of the RCI is 
sanguine in India. In state level, Krishna Kanta Handiqui State Open 
University has been offering different courses for learners with 



||��0||

disabilities too. Of course in all India perspective, open learning and 
rehabilitation education are still urban centric for PWDs. Community 
awareness is essential to establish the ields of rehabilitation to 
ensure medical, educational, psycho-social economic and emotional 
rehabilitation for PWDs to overcome the challenges of the 21st century. 
 Many more national level organizations are working for community-
based rehabilitation (CBR) for PWDs in India. The concept of CBR is 
very popular. The open Universities should come forward to promote 
CBR through offering rehabilitation education to the PWDs with the 
view that disability is a condition not disease. It is expected that the 
Government of India will formulate new national policy on disability 
on the basis of the RPWD Act to respect United Nations Convention on 
the Rights of Persons with Disabilities for all round development of the 
specially abled in India. Government and different stakeholders should 
come forward to connect needy PWDs with open learning for all round 
bene it of the specially abled through rehabilitation education with a 
view to removing the various challenges of rehabilitation education 
for PWDs and encourage the improvement of the same by application 
of appropriate information, communication and technology of the 21st

century. 

_________________
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